
Placement A – Reflective Writing Template

Introduction – Write here a brief introduction as to how you chose your class and the reasons why you chose your specific learners.
With a view to developing my understanding of learner’s progress in my Placement A, I have identified, and analysed   evidence collected from observing an experienced teacher/Mentor in the classroom environment over a series of 3 lessons. My focus is to observe how the quality of teaching mapped against the Teachers’ Standards has had impact on the progress of focus learners over time.
My mentor has supported me in the selection of 6 focus learners in the same class. My Focus group included a range of learners in Year 8, Maths Class (Set 1) during a series of lessons based on the following criteria:
· Pupil premium
· SEND
· Poor Attendee
· EAL
· High ability pupil not making progress
· High achieving from disadvantage background.
In view of the recent changes in the United Kingdom as regard the introduction of the GDPR; Europe wide piece of legislation which has been adopted fully in the UK, I have anonymised the names of the selected focus learners and used  their initials for the purpose of my writing. 
The school as part of their ethos in their teaching and learning handbook (annotated in evidence bundle) unashamedly focus on academic excellence where all pupils progress in their learning achieving the highest academic standard. It is the teachers’ belief in the school that there is no ceiling to what a pupil can achieve, and that lesson planning meets the needs of all individuals with appropriate scaffolding and challenge (Teaching Standard 1 (TS1).





















	
Focus Pupil Record of Progress - 1
Trainees are to complete one of these for each pupil from their chosen group.  Reference to the Teachers’ Standards and evidence should be made throughout.
	Anonymised Identifier for Focus Pupil: Student A
Pupil group: SEND
(e.g. SEND, Pupil Premium, EAL, G&T)
	Year group: 8
Subject: Maths
Area of curriculum taught:  Fractions

	Information relating to pupil provided at start of teaching (e.g. attainment, KS2/3 data, suggested support)
KS2 data: English L5 and Maths L5 SATs results
End of year 7 results: Level 3 GCSE
Current grade: Level 3 GCSE
Target grade for the end of year 8: Level 5 GCSE
Reading age: 14 years and 3 months

Does the pupil have an Educational Health Care Plan (EHCP) and what does it suggest to do in order to support the student during lessons? Yes. The plan informs the teacher that Student A can daydream and needs to be refocused on the task set through aural and visual prompts of what the class teacher expects the students to do. The student has not been assigned a teaching assistant.

Term 1 – Assessment results  70%  68%


	Examples of strategies used at start of unit of work, i.e. support required, observations of learning behaviour, views of student

The class teacher sits Student A in the front row of the class in order to support the pupil more easily (See copy of seating plan) TS1,2,5,6).
The class teacher meets and greets students at the door with a welcoming smile which Student A positively responds to with a smile. (Observation note, TS1a).
The class teacher displayed a starter activity on the white board to check pupils’ capabilities and their prior knowledge of times table prior to revisiting fractions (TS2b). The teacher reiterated clear instructions as detailed in the lesson resources on the white board, to ensure that the learners including Student A to hear and see what was expected of them. The starter activity was self-marked with a red pen and peer checked after the answers were displayed on the white board (TS2c & TS6). The Class Teacher did dynamic marking of the starter activity of  Student A as  annotated in my evidence bundle and  applauded the student for their excellent  capabilities  which enabled the teacher to build on these skills(TS1,TS2,TS3,TS5 & TS6). 
The teacher modelled the Red, Amber and Green (questions (of each exercise) on the white board using very clear steps, asking an open question and bouncing this around the room. This helped to enhance the focus of Student A as they had to remain alert listening to other students’ responses and be prepared to partake in this activity (TS1, 2).  The learners’ response to the open questions was annotated as part of my evidence bundle (TS4b). The teacher used this to direct Student A to start answering the Amber questions in the first instance (Observation note, TS1, 2, 5, 6).
I observed that both verbal and written feedback was given in Student A’s exercise book (annotated in evidence bundle) to enable the student to make good progress (TS3a, TS2a & TS6a).
The Class Teacher issues rewards point to Student A (and others) for attitude displayed to learning.(TS 1,2,7). 
The Class Teacher ensured that they had worksheets for the first lesson which had space for the students to show their workings. This had a positive impact on Student A as they were not required to write the question down and when I spoke with the class teacher they said that Student A preferred to work on worksheets (TS2,3,4,5).

	Which strategies did the teacher change over the course of the unit of work?

I observed from the commencement of Lesson 2 that the class teacher changed the classroom seating plans prompting a few learners to move tables (evidenced in observation notes). The class teacher explained that the motive was to motivate learners of all abilities to learn from one another and to consolidate learning through peer explanation. (Observational notes, Student A book work. TS1,2,5a). 

The class teacher modelled 2 examples of addition of fractions with different denominators with scaffolded steps which helped Student A in building confidence with this next step before starting the exercises (see observation notes and copy of Student A’s book work TS2,3,4,5). The class teacher also paused for longer when waiting for Student A to answer a question than they did at the beginning of the unit of work. This helped Student A to formulate more coherent responses (TS1,2,5,6,7).

Student A was also paired with a peer who understood the work and who was able to support Student A’s understanding further (TS1,2,5,6) it was obvious that Student A felt comfortable and confident working with their peer.


	Evidence of progress – strategies used by end of the unit of work, i.e. support required, observations of learning behaviour, view of student.
[Consider which strategies were successful and why, and which strategies were not successful and why.  What was the impact on the student?]

Student A was asked by the class teacher to come to the board to present their answer to the class once they had checked their understanding first.  This enabled the class teacher to assess Student A’s understanding and progress in the topic increasing the confidence of Student A (TS1,2,5,6,7). 

An end of unit test was set by the class teacher to assess progress that had been made. Student A had made good progress by attaining 71%.
Following on from this Student A was then paired with a student in the class for a peer teaching and learning activity to take place on questions that one or other may have got incorrect, to see if they could support each other’s understanding and progress. This was well received by the students and is clearly something that is built into the class teachers routines (Observational notes, end of unit test results TS1,2,5,6,7). A discussion with Student A also confirmed that they enjoyed this activity as it gave them confidence in their ability within the class. 

Regular praise, verbal and written feedback to Student A tended to get the best results regarding the effort, attitude to learning and progress over the unit of work (Observational notes, discussion with student and class teacher TS1,2,6,7).

Through my observations there were certain students that Student A did not work well with, these students tended to be the students who were very strong in character, usually the loudest in the class.



	How has this student’s attitude to learning and effort across the whole subject specific curriculum changed in response to the teachers strategies?

The student’s attitude to learning and effort remained consistently high across the series of lessons due to the adaptations that the teacher made in response to the AfL activities that they used across the series of lessons. Many of which, were pre-empted through the class teachers understanding of Student A’s needs and the common errors and misconceptions that arise when teaching and learning this topic and how to overcome them.


	Teachers’ Standards not referred to within this evidence bundle (only relevant for evidence bundle 1 and 2):

	Targets set as a result of the evidence bundle:
[bookmark: _GoBack]Ensure that I am aware of which pupils are SEND in my classes and discuss with the SENCO and class teacher  on strategies as to how I can best support them in my teaching practice.
Ensure that if I change the seating plans I discuss with the class teacher to avoid any conflict or upsets in class.





Conclusion – What will you take forward with you in your own teaching practice?

It is clear from my observations of the series of lessons that I need to be prepared for the responses I am likely to get when I question the students in my classes. I also need to learn how to adapt my teaching practice in the moment to anything that may arise from my formative assessment techniques as this seemed to be a large part of the teaching practice that I observed in supporting all students in making progress across the unit of work.


